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cDaniel College has partnered with Carroll
and 10 other area community colleges to
offer Educator’s Legacy Scholarships. High
school seniors with a parent or guardian
who works full-time at one of the

designated community colleges can now receive up to
$100,000 to attend four years at McDaniel. The
scholarships are also available to students transferring
from the community college.

Now eligible to qualify for the scholarship are
children of employees at Anne Arundel Community
College, Carroll Community College, Cecil Community
College, Chesapeake College, Community College of
Baltimore County, Frederick Community College,

Garrett College, Hagerstown Community College,
Howard Community College and Prince George’s
Community College in Maryland, as well as
Harrisburg Area Community College in Pennsylvania.

“McDaniel College has created a unique
opportunity to provide access to a four-year college
education to children of our employees who qualify and
who are eligible,” said College President Dr. James D.
Ball. “McDaniel’s desire to provide annual scholarships
is very generous. We appreciate being included among
the community colleges in this partnership.”

High school seniors whose parent or guardian
works full time in K-12 education can also apply for
this scholarship to attend McDaniel. 

Any employee service in a K-12 school or at one of
the community colleges qualifies, including teachers,
counselors, support staff or administrators, as long as
the parent or guardian has at least four years of
current and consecutive full-time employment. 

There is no limit to the number of scholarships
awarded by McDaniel. The $25,000 annual
scholarship (or $20,000 per year for commuter
students) is renewable each year to students who
maintain continuous enrollment and satisfactory
academic progress.

Visit www.mcdaniel.edu/edulegacyscholarship for
additional information about the Educator’s Legacy
Scholarship.

T
he college’s Institutional Effectiveness
Assessment Measures were developed and are
maintained by the Planning Advisory Council to
answer the fundamental Middle States
accreditation question “Is the institution

fulfilling its mission and achieving its goals?”
The measures were developed to provide

quantitative indicators of the fulfillment of each long-
term institutional goal as enumerated in the college’s
Board-approved Mission Statement. The Institutional
Effectiveness Assessment Reports shared with the Board
of Trustees and the Board of Carroll County
Commissioners organize the measures under these
mission-based goals.

Strategic planning at Carroll Community College
is guided by priorities in its five-year plan, Compass
2020, and implemented through annual strategic
initiatives that collectively comprise the college’s
Strategic Plan for any given fiscal year. 

Because planning priorities are intended to guide
the institution toward the realization of its vision
within the context of its approved mission, many of
the mission-based Institutional Effectiveness
Assessment Measures can also serve as measures to
assess the accomplishment of Strategic Plan priorities.
All Institutional Effectiveness Assessment Measures are
benchmarked, and the February meeting of the
Planning Advisory Council each year is devoted to
examining measures performing below benchmark
values and suggesting or revising improvement
strategies. 

At right, is a crosswalk that suggests the
Institutional Effectiveness Assessment Measures that
provide useful evaluation metrics for the college’s
current Compass 2020 strategic plan.

At its February meeting, the Planning Advisory
Council reviews how well the specific Initiatives in the
current annual Strategic Plan are impacting
institutional effectiveness as measured by the IE
measures.

At the May meeting, the Strategic Initiative
Coordinators provide status reports on the
implementation of the Strategic Plan Initiatives as
work begins on the next year’s plan.

Measuring Strategic Planning Effectiveness
with the College’s

Institutional Effectiveness Assessment Measures
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R
edesigning America’s Community Colleges:
A Clearer Path to Student Success by Thomas
R. Bailey, Shanna Smith Jaggars, and Davis
Jenkins, Harvard University Press, Cambridge
MA, 2015.

The authors, researchers at the Community
College Research Center of Teachers’ College,
Columbia University, have compiled years of research
into this guidebook of lessons learned and
prescriptions advocated. Their conclusion is succinctly
stated: “The offerings and support services provided by
community colleges under the prevailing model are
well designed to achieve the organizational goal of
access to college courses. They are not well designed to
help students enter and complete college programs.”

The authors call the prevailing model the
“cafeteria or self-service college” because students are
largely left to navigate a complex array of courses and
services on their own. Students are often overwhelmed
with too many choices, resulting in poor course
selections and failure to access valuable services. The
authors advocate for a “guided pathways” model that
they argue is easier to understand and follow,
structuring student choices and facilitating program
completion. The cafeteria model is built around
individual courses, while the guided pathways model
is built around programs of study. 

The guided pathways model involves a compre-
hensive college redesign, in contrast to recent popular
reform efforts that the authors argue have been well-
intentioned but have failed to improve outcomes,
because they are “mired in a framework from the
1960s”. To positively change outcomes, colleges need
to focus on programs, limit and guide student choices,

restructure developmental education, monitor student
progress, and intervene when appropriate.

The goal is to help students choose and enter a
program of study as quickly as possible—having a
tangible goal and making progress toward it provides
motivation to stay in school. Requiring entering
students to select a broad area of study from a limited
set of options is the recommended first
step in the guided pathways model.
Advising should then help students
explore more specific curricula within
their area of interest. Once a pathway
has been selected, advisors should
monitor student progress at established
milestones to keep students on track. 

Student success courses are a useful
element of the guided pathways model,
as a cost-effective means of assisting
students in goal setting and program
planning. Success course sections can
be created for each broad area of study, focusing on
the specific program paths, careers, and transfer
options of students in each area. Students can be
instructed in the use of program planning software so
they can plan and understand their path to
completion.

One intended consequence of this approach is to
reduce the number of undecided students being
identified in a general studies track. Students are
encouraged to select an area of study and engage in

career and transfer exploration. A General Studies
“program” would appear to be inconsistent with the
guided pathways approach as delineated by the
authors. Similarly, using a class schedule booklet—
essentially a listing of discrete courses—as a chief
marketing tool is inconsistent with the guided
pathways emphasis on programs of study.

The authors argue that many academic
administrative decisions reflect the uncoordinated
cafeteria model. Pedagogical efforts are frequently
focused at the course level, faculty development is

episodic and voluntary, and adjunct
faculty in particular may have little
sense of how their courses fit into a
larger curriculum. 

The authors focus much of their
attention on developmental education.
They find many problems with
practices that assert that placement
testing can clearly identify students as
college-ready or developmental, and
that students should complete
remediation before entering college-
level programs. They argue that

lengthy developmental sequences give students many
opportunities to drop out and sap their motivation to
persist. They pointedly conclude that, “rather than
facilitating a student’s successful entry into college-
level programs of study, developmental education
diverts students away from such programs.” 

The guided pathways approach advocates the inte-
gration of developmental education into credit-bearing
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